ELA   Grade 5 
Unit: Exploring Shipwrecks
Essential Question:  How have scientists been able to explore ancient underwater shipwrecks?
In this series of lessons students:

· Use context clues to develop Tier 3 vocabulary

· Differentiate between genres

· Develop academic vocabulary 

· Engage in a close read and discussion to improve comprehension and learn to use text based evidence to support their answers and deepen their thinking

· Complete a graphic organizer to organize thinking and demonstrate comprehension of material presented
· Generate a written response to show their understanding and ability to synthesize information from multiple sources

Summary
	Lesson 1:  Vocabulary Mapping

· Develop academic vocabulary:  genre, realistic fiction, non-fiction, journal


	Lesson 2:  “Underwater Adventure”

· Develop tier 2 & 3 vocabulary

· Examine text features
 
	Lesson 3:  “Iceberg Right Ahead!”

· Use context clues to develop Tier 3 vocabulary

· Differentiate between genres

· Use text based evidence to support answers
· Complete a graphic organizer

· Develop a written response 


Alignment to CCLS

L 5.1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L 5.2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
L.5.4:  Determine or clarify the meaning of unknown and multiple meaning words and phrases based on grade 5 reading content, choosing flexibly from a range of strategies.

c. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital to find the pronunciation and determine 
or clarify the precise meanings of key words and phrases.

L.5.6:  Acquire and use accurately grade appropriate general academic words and domain specific words and phrases, including those that signal contrast, addition and other logical relationships (e.g., however, although, nevertheless, similarly, moreover, in addition).

RL 5.4: Determine the meaning of words and phrases as they are used in a text including figurative language such as metaphor and simile 

RF 5.6: Read with sufficient accuracy and fluency to support comprehension 

a. Read grade level text with purpose and understanding

 b. Use context to confirm or self-correct word recognition and understanding, rereading as necessary.   

RI 5.1: Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.
RI 5.3: Explain the relationships or interactions between two or more individuals, events, ideas, or concepts in a historical, scientific, or technical text based on specific information in the text.
RI 5.4: Determine the meaning of general academic and domain-specific words and phrases in a text relevant to a grade 5 topic or subject area.

RI 5.8: Explain how an author uses reasons and evidence to support particular points in a text, identifying which reasons and evidence support which point(s).
W9: Draw evidence from literary or informational texts to support analysis, reflection, and research.
Lesson 1:  Vocabulary Mapping
Required Materials:

· Mapping Words (from Strategies for Building Academic Vocabulary in Language Arts, Shell Education)

· Chart paper or SMARTboard

· Markers 

· Word Mapping handout (or loose leaf if you don’t have the maps available)

· Laminator

· Laminator pouches

· Laptops with internet access and Microsoft Office

Procedures
1.  Lead in:  We will be reading two texts about exploring shipwrecks, one is realistic fiction the other is non-fiction.  We are going to do vocabulary work that will help us remember the two different types of genres.
2. Step by Step:

a. Tell all students they will be mapping new vocabulary words.  Explain to them that will create new word maps to add to their vocabulary section of their STAR (Students That Are Responsible) binders so they have them as a reference and study tool.
b. Remind students that we use word maps as a way to learn different information about a single word, therefore, one word goes on each map.

c. The first step in mapping the word is to write the word.  Bring the mapping resource up on the SMARTBoard (or use chart paper).  Write the focus word ‘genre’.  Students write the word as well.  
d. The second step is to write a student friendly version of the word.  Ask students to help you develop the meaning of the word genre but sharing what they know.  They can try to give a definition or start by giving examples of differing genres; they may be able to rely on earlier anchor charts to help with this task as well.  They can refer to dictionaries.com (or bound dictionaries) to help with this task. After discussion, add the student developed definition, which may be similar to: ‘a group or type of books or music’.  
e. Explain to students that in the next step we write a sentence that uses the word in a way that makes sense to them.  Ask for student input, pulling from shared literary experiences in class.  Add the group’s sentence to the map.  (for example:  This year my favorite books are in the genre of historical fictional, such as Number the Stars and Good Night, Maman.)   
f. Explain to students that the last part of the vocabulary map is to write what the word is like.  Tell then it can be a short list of words, synonyms, examples of the focus word, etc.  Ask for suggestions and add them to the map. (for example: historical fiction, science fiction, myth, legend, etc.)
g. Laminate and three-hole punch the maps for use in their STAR binders.  

h. Print a copy from the SMARTboard for absent students and for a class developed reference book.  

i. Break students into three groups one to map each of the following words:  journal, realistic-fiction and non-fiction.  

j. Each group will use the same procedure above while the teacher circulates to offer support as needed.

k. Each group will ‘report out’ by creating the Word Map of their word on the SMARTboard, a copy will be made, reproduced, laminated and three-hole punched for each student and the student reference book.  

3. Closure: Use an Exit Slip.  Each student writes an example of genre and a title of a book they’ve read.   Struggling students can use their maps.   
Differentiation:

Advanced:
· Students can create a T-chart that lists the differences between realistic fiction and nonfiction.  
Struggling:

· Make sure they have a partner in the group to offer support, and their maps should include sentence starters.
Homework/Assessment: 
Advanced:

•
Students can create a free style poem which describes a favorite genre, using the titles of short stories or books that fall into that category.  
Struggling:
· Give students a handout with multiple choice selections (including clip-art) of the appropriate definitions.  Allow students to match titles of books read in class with genres.  Also, ask students to create flash cards to keep nearby during the lesson.
Lesson 2:  “Underwater Adventure”

Required Materials

· “Underwater Adventure” (from Options, Best Practices, Level E, Lesson 10)

· Handout on context clues

· SMARTboard (or alternatively, chart paper and markers)

Procedures
1.  Lead-In:  We will examine and discuss text features and then read the story “Underwater Adventure”  together.
2.  Step by Step:
a. Preview and discuss text features 

i. “Tell me how this text is presented and organized.”

ii. Discuss how this is a journal format.  Journals can be non-fiction primary sources or fiction.  In this case, the text is a realistic fiction.

b. Give the vocabulary handout to students
c. Students need computers for dictionary.com, or dictionaries

d. Complete the handout with a partner
e. Read each dated piece of text as a section.  The text will be read aloud by the teacher.
i. June 25th
i. Who is telling the story?

ii. What is the purpose of the mission?

ii.  June 26th (The text will be presented as a shared reading.)
i. What do you think it means to be frozen in time?  Discuss, “I was seeing a piece of history untouched for over 150 years.”   

iii.  June 27th   (The text will be read independently.)
i. How did the author feel about having a tea tin?  Why has he excited?

3. Closure:  5 minute class discussion: “How do text features help us better understand a piece of nonfiction text?”  Teacher will then give students an Exit Slip.  Students will need to identify 1 example of text feature from today’s reading.  For struggling students, give them a handout that contains the 6/25 journal entry.  Have these students identify 2 of the features.  They can use a word bank for help with spelling.
Differentiation:  

Advanced:

· For text features: Students can write a journal entry as if they were a part of the expedition.  They must include some of the text features discussed in class.  If time allows, they can share with the class.  For vocabulary: Students will use the words in a sentence that relates to the story.

Struggling:
· For text features: Teacher should create a poster with a replica of an excerpt from “Underwater Adventure” and identify the text features that will be discussed.  This poster should be adhered to the front board, or displayed on the Smart Board during the lesson. For vocabulary: students should be paired up with a partner/group that will help guide them through the vocabulary activity.  Lower Level ELLs may not have the language skills to utilize context clues. The teacher can help such students comprehend the definitions by using visuals.  At the teacher’s discretion, these students could demonstrate comprehension by drawing a picture that reflects the meaning of the word.
Homework/Assessment: 

Advanced:

· Teacher will select 3 additional target words from the text and ask students to figure out the meaning using context clues.  
Struggling:

· Have students draw a picture that relates to today’s reading.  They will write a few sentences to describe their picture, in the form of

a journal entry.  If the students do not have enough language skills to write a sentence, they can label their picture using a bilingual

dictionary.
Lesson 3:  Iceberg Right Ahead!
Required Materials:

· “Shipwreck Right Ahead”

· SMARTboard (or chart paper and markers)

· Printer (or copies of graphic organizer)

· Writing paper

Procedures

1.  Lead-in:  Guiding question- How is the story “Underwater Adventure” similar to “Iceberg, Right Ahead”?
2. Step by Step:  
a. Teacher introduces the text and students independently read the text, “Iceberg, Right Ahead.”
b. Teacher then reads the text aloud to the class while student follow along.

c. Teacher will verbally ask students questions to go deeper into the text:

i. The author states this is the first and the last voyage of the Titanic, describe the damage done to the ship.  
ii. Ballard’s group used a ship called the Argo to explore the wreckage.  It was equipped with a special camera that had gear “to intensify the camera’s light by 10,000 times”.  How is this helpful to exploration on the ocean floor?  How were scientists assisted by this intensified light?
iii. Other “debris was strewn over a one-mile area”, what does the author mean by strewn?  If you were visualizing that phrase what would you see?  How would it look?  

iv. Visualizing a mile of debris strewn over the ocean, create the scene of what has happened to the ocean floor as a result of this tragedy.
v. The salvage company began collecting artifacts from the Titanic, what were some of the items added to the travelling display.
d.    Students will work in pairs to complete the graphic organizer that compares/contrasts the Titantic and the Dorchester.
3. Closure:  Students will be asked to complete a short response (1 paragraph).  They will compare and contrast the similarities and differences between the Titanic and the Dorchester.  They will need to include a topic sentence, at least two similarities and two differences from the text and a closing sentence.  
Differentiation

Advanced:
· Students will be asked to write down their responses to the close read questions.  (The questions were only answered verbally during the class.)

Struggling:
· Close Read Support: While the advanced students are writing their responses, the teacher can re-read the text to the struggling students and focus on questions 1, 2 and 5.  If time allows, continue with questions 3 and 4. Graphic Organizer Support: Struggling students will be grouped together and will sit near the teacher.    They may not have the language skills to find the necessary evidence.  The teacher can provide them with a highlighter so they can highlight the evidence in the text and comprehend that answers to close read questions must be found in the text.  The teacher will need to directly point out where the evidence is, for each question. These students will also need time/support to transfer this highlighted evidence to their graphic organizer.
Homework/Assessment:

Advanced:
· Students will include a 2nd paragraph that discusses whether they think Robert Ballard’s beliefs about exploring the Titanic had changed, and why or why not.  Using outside resources to support their answers.

Struggling:
· Students will be given a paragraph frame (similar to a sentence frame, but a paragraph frame provides the topic sentence, body sentence starters, and concluding sentence).  This will allow them to “fill in the blanks” using evidence that they highlighted during the close read.

MATERIALS FOR THIS LESSON ARE BELOW:
Name:____________________________________________
	Write the word.


	Write an example sentence using the word.

	Define the word.


	Tell what the word is like.


“Underwater Adventure”

Vocabulary
Directions:  Use context clues to determine the meaning of each word. Underline the words in the sentence that help you figure out the meaning of the word.  Write down your guess, and then, using a dictionary or computer, find the actual meaning.

	Word
	Text
	Guess
	Actual Meaning

	submersible
	“Later, our diving boat brought us to the Dorchester.  We took turns going down in a submersible.”
	
	

	artifact
	“All our measurements of ship and artifact locations will be taken from this marker.”
“We also started digging up artifacts.

“Anna selected several artifacts that she wanted to take up to the diving boat.  She gave one to each of us to carry.  I had a tea tin.  It was exciting to hold something that was last touched by a sailor over a century ago.”
	
	


Name___________________________
Date_____________
Directions:  Complete the following chart using details from both texts.
	Dorchester
	Titanic

	Genre:


	Genre:

	Sunk in the year:


	Sunk in the year:

	Cause:


	Cause:

	How far below the surface is the shipwreck?


	How far below the surface is the shipwreck:

	Type of artifacts:


	Type of artifacts:




