
ELA   Grades: 7-8    Unit: Using a Mentor Text for Narrative Writing
Essential Question: Which techniques, or writers’ crafts, do good writers use in their writing to engage the audience?
In this series of lessons, students:
· will listen to a short story read aloud and respond through writing

· will share written responses in small groups

· will read closely with a focus on overall comprehension, attention to descriptive details and event sequence
· will closely examine a mentor text for use of writers’ craft

· will plan a written narrative which focuses on a single event and includes descriptive details and appropriate event sequence

· will use the writing plan to write a narrative focusing on a single event

· will complete a published piece of writing which is considered one of the course requirements

Summary:
	Lesson I: Written response to reading – reading closely:
Students listen as teacher reads “Eleven” by Sandra Cisneros aloud.  Following the reading, they will write a response in their writer’s notebooks.  After responses are shared with a partner, students will then read the story independently and record their thinking.  Finally, the class will do a close reading of the story together.
Objectives:

· Students will listen to a story and write their personal reaction
· Students will share their writing with peers

· With guidance, students will read closely to ensure overall comprehension of the text as well as to examine story structure
	Lesson II: Examination of a narrative mentor text – thinking like a writer:
Students will examine how the story “Eleven” was organized, focusing on the compelling lead, strong description, sequential events, and a powerful conclusion.  They will then plan their own narrative of an event using a graphic organizer.  That plan will then be used as a guide for the first draft of their narrative. 
Objectives:

· Students will work with partners closely examining the text to identify how the author provides descriptive details and event sequence


	Lesson III: Planning a narrative – planning like a writer 

After examining how Sandra Cisneros organized her writing, and the craft she used in providing details, students will then plan their own narrative of an event using a graphic organizer.  That plan will then be used as a guide for the first draft of their narrative.

Objectives:

· Students will plan their own narrative using a graphic organizer

· Students will talk through their plan with a partner to ensure that they are ready to begin to write
· Students will write a first draft of a narrative employing both descriptive details and appropriate event sequence
	Lesson IV: First draft of narrative
Students will use their plan as a guide to write the first draft of their narrative. 

Objectives:

· Students will write a first draft of a narrative
· Students will conference with a peer or teacher, as needed

· Students will submit their graphic organizer as evidence of planning

· Students will type their narrative as a published piece of writing, which is considered one of the course requirements




Alignment to CCLS

W3a, b, d, e: Write narratives to develop real or imagined experiences or events using effective technique, relevant descriptive details, and well-structured event sequences.
a. Engage and orient the reader by establishing a context and introducing a narrator and/or characters; organize an event sequence that unfolds naturally and logically.

b. Use narrative techniques, such as dialogue, pacing, and description, to develop experiences, events, and/or characters.

d. Use precise words and phrases, relevant descriptive details, and sensory language to convey experiences and events.

e. Provide a conclusion that follows from the narrated experiences or events.
W6:  Use technology, including the Internet, to produce and publish writing as well as to interact and collaborate with others; demonstrate sufficient command of keyboarding skills to type a minimum of three pages in a single sitting.
Required Materials:
a. Short story “Eleven”, by Sandra Cisneros for read-aloud (Appendix A)
b. Copy of “Eleven”, by Sandra Cisneros for close reading/recording thinking (Appendix B)
c. Writer’s Notebooks

d. Access to computers

e. Highlighters

f. Graphic organizers (Appendices C, D, E, F,G)

g. SmartBoard and / or Document Based Camera
Lesson:    I – Written response to reading – reading closely
Objectives:

· Students will listen to a story and write their personal reaction

· Students will share their writing with peers

· With guidance, students will read closely to ensure overall comprehension of the text as well as to examine story structure

Required Materials:

· Short story “Eleven”, by Sandra Cisneros for read-aloud (Appendix A)
· Copy of “Eleven”, by Sandra Cisneros for close reading/recording thinking (Appendix B)
· Highlighters

· Full text displayed on SmartBoard or Document Based Camera
Procedures:
1. Lead- In: As students enter the classroom, they respond to the following prompt, which is displayed on a SmartBoard or chalkboard, in their writer’s notebook. – Do you feel a year older on your birthday each year?  What would make a birthday perfect?  What would ruin the day?
2. Step by Step:

a. After responding to the introductory questions, students share their responses with a partner.

b. “Eleven” is read aloud to the class. (Appendix A)
c. Students write a personal reaction to the reading in their writer’s notebooks

d. Students share their writing with a partner

e. Students are given a copy of the text with a notation column. (Appendix B) 
f. Teacher models close reading of the first one or two paragraphs, indicating thinking, questions and connections. Teacher highlights the text section (using highlighters) to indicate the components of the text referred to.
g. Together the teacher and class read the next 3 – 4 paragraphs and continue to add to the notation column. (Guided Practice)

h. Students are directed to independently finish reading the story by reading closely, and indicating in the notation column their thoughts, comments, and/or questions.  Students in need of support may work with a partner with both “partner reading” and adding to the notation column.    

3. Closure: Teacher will encourage students to begin sharing their comments/notations with the whole group, noting where clarification is necessary (formative assessment) and acknowledging various understandings students took from the text.  If time permits, the entire story is discussed.
Lesson II –  Examination of a narrative mentor text – “Thinking Like a Writer”
Objectives:

· Students will work with partners closely examining identify how the author provides descriptive details and event sequence

Required Materials:

· Short story “Eleven”, by Sandra Cisneros for read-aloud (Appendix A)
· Copy of “Eleven”, by Sandra Cisneros (Appendix B)
· Graphic organizer with story sequence (Appendices C, E, F)
· Full text displayed on SmartBoard or Document Based Camera
Procedures:
1. Lead- In: There are many things that make a written piece either well written or poorly written.  Let’s examine some of the things Sandra Ciscernos did well in her short story “Eleven”.
2. Step by Step:

a. Distribute the graphic organizer identifying the elements on which this lesson is focused: Compelling lead, Sequence of events, Powerful conclusion and Descriptive language (Appendix E). Teacher’s Guide (Appendix C)
b. Elicit from students 

i. What is a lead?

ii. What makes a powerful lead?

iii. What is the lead for this story? (Copy it into the first box of the graphic organizer – Appendix E)

iv. How does the first sentence of this short story draw the reader in?

c. Reread the first paragraph together (have the story “Eleven” displayed on SmartBoard, as well as having students use the copy of the story they have from the previous lesson) and work together to identify the lead.  Once identified, write in the first box on the graphic organizer (Appendix E)
d. Then discuss the sequence of events from the story – list in text boxes on the SmartBoard.  Working together, have students identify key events from ancillary events.  Then begin to place key events in sequential order.  Students are to finish ordering the events on their graphic organizer. Students who need support may work with a partner; students who do not need any assistance, can begin ordering events when they’re ready
e. After all events are ordered, elicit from students how they knew which events were key and which were not. (Key events should advance the story)

f. When all events have been ordered, students should then identify the conclusion and discuss what makes it a powerful conclusion.

g. The teacher should then model locating the author’s use of descriptive language and provide examples of literary devices the author uses (simile, exaggeration).  Students then go back into the text and find additional examples of literary devices. If necessary, additional guided practice can be provided to students who need support; students who are not yet ready to work independently can then work with a partner.
3. Closure:  Students share the literary devices they found in the text and a whole class discussion is centered on the key elements Sandra Ciscernos has in her story that made it compelling.  Students are then challenged to start thinking about a personal event they could write about employing the elements examined: compelling lead, appropriately sequenced events, a powerful conclusion, and descriptive language.
Lesson III – Planning a narrative – planning like a writer
Objectives:

· Students will plan their own narrative using a graphic organizer

· Students will talk through their plan with a partner to ensure that they are ready to begin writing

· Students will write a first draft of a narrative employing both descriptive details and appropriate event sequence

Required Materials:

· Copy of “Eleven” by Sandra Cisneros (Appendix B) for reference
· Previously completed graphic organizer (Appendix E) for reference as a model
· Blank graphic organizer for planning (Appendices F or G or D)
· Writer’s notebooks with “territories” list (“territories” – from Nancie Atwell’s Lessons That Change Writers, is a list of student writing territories, or topics)
· Graphic organizer displayed on SmartBoard or Document Based Camera
Procedures
1. Lead- In: Good writers think about and plan before they begin.  You were asked to think about something you’d like to write about.  If you are still stuck, look at your “territories” list in your writer’s notebook for ideas.  Today you will plan, and perhaps begin your personal narrative focusing on a compelling lead, appropriate sequence of events, a powerful conclusion and the use of descriptive language.
2. Step by Step:

a. Distribute a blank graphic organizer identifying the elements which have been discussed: Compelling lead, Sequence of events, Powerful conclusion and Descriptive language (Appendix F). For students who need an alternate organizer, provide copies of Appendices D, F and G from which they may choose. 

b. Remind students of how the story “Eleven” was structured.  Encourage them to also look at the graphic organizer completed during the previous class session to aid them with their planning.
c. Provide students with 20 – 30 minutes to complete their planning.

d. Provide assistance to students who need help getting started 

e. As students finish their planning, allow them to share with a peer or adult, and then they may begin their narrative

3. Closure:  Students should have a plan completed and checked for appropriate sequence, strong lead and conclusion.  Remind students that they will be writing during the next class session.
Lesson IV – First draft of narrative
Objectives:
· Students will write a first draft of a narrative

· Students will conference with a peer or teacher, as needed

· Students will submit their graphic organizer as evidence of planning

· Students will type their narrative as a published piece of writing, which is considered one of the course requirements

Required Materials:

· Copy of “Eleven”, by Sandra Cisneros for reference (Appendix B)
· Previously completed planning graphic organizer (Appendix F or G or D) for reference

· Writers’ notebooks / writers’ portfolios
· Computers (lap tops or computer lab)

Procedures 
1. Lead- In: Previously we planned because good writers like to start with a “road-map” of where they want to go with their writing.  Now you will use your plan as a guide to write a first draft of your personal narrative.
2. Step by Step:

a. Students will review the components necessary for the first draft of their personal narrative – compelling lead, appropriate sequence of events, powerful conclusion and descriptive language.
b. Students will use their writer’s notebooks to write the first draft of their personal narrative.

c. Teacher will provide support to students as they work on their pieces.

d. Any student who has successfully completed the first draft, will conference with a teacher or peer and move onto the revision component.

e. The class period will be dedicated to writing, conferencing and revision

f. Students who have revised may begin typing their work

g. Students who need to do their initial writing on a computer, will be permitted to do so, printing out each phase to be kept in their writer’s portfolio

3. Closure:  Any student who finishes one phase of the writing process will move onto the next phase.  Students will be asked to take their written piece home, revisit it for revision purposes and then decide whether it will be placed in the writer’s portfolio for future consideration or whether it will continue to be a work in progress headed for publication.
Differentiation

Advanced:

· Students share their understandings with the group

· Begin tasks prior to guided practice

· Choose to work independently or with a partner

· Students may continue to develop this piece of writing
Struggling:

· Students may work with partners for close reading

· Students may file this draft in their writer’s portfolio for future consideration
· Several different graphic organizers for students to choose from for planning
· Students who need to do their initial writing on a computer, will be permitted to do so, printing out each phase to be kept in their writer’s portfolio

Homework/Assessment
Formative assessment:
· Student notes during reading, graphic organizers, student/teacher conferences during writing, observations of 


student/peer conferences during writing
Summative assessment:
· Final piece of writing
“Eleven” by Sandra Cisneros
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	What they don't understand about birthdays and what they never tell you is that when you're eleven, you're also ten, and nine, and eight, and seven, and six, and five, and four, and three, and two, and one. And when you wake up on your eleventh birthday you expect to feel eleven, but you don't. You open your eyes and everything's just like yesterday, only it's today. And you don't feel eleven at all. You feel like you're still ten. And you are—underneath the year that makes you eleven. 

Like some days you might say something stupid, and that's the part of you that's still ten. Or maybe some days you might need to sit on your mama's lap because you're scared, and that's the part of you that's five. And maybe one day when you're all grown up maybe you will need to cry like if you're three, and that's okay. That's what I tell Mama when she's sad and needs to cry. Maybe she's feeling three. 

Because the way you grow old is kind of like an onion or like the rings inside a tree trunk or like my little wooden dolls that fit one inside the other, each year inside the next one. That's how being eleven years old is. 

You don't feel eleven. Not right away. It takes a few days, weeks even, sometimes even months before you say Eleven when they ask you. And you don't feel smart eleven, not until you're almost twelve. That's the way it is. 

Only today I wish I didn't have only eleven years rattling inside me like pennies in a tin Band-Aid box. Today I wish I was one hundred and two instead of eleven because if I was one hundred and two I'd have known what to say when Mrs. Price put the red sweater on my desk. I would've known how to tell her it wasn't mine instead of just sitting there with that look on my face and nothing coming out of my mouth. 

"Whose is this?" Mrs. Price says, and she holds the red sweater up in the air for all the class to see. "Whose? It's been sitting in the coatroom for a month." 

"Not mine," says everybody, "Not me." 

"It has to belong to somebody," Mrs. Price keeps saying, but nobody can remember. It's an ugly sweater with red plastic buttons and a collar and sleeves all stretched out like you could use it for a jump rope. It's maybe a thousand years old and even if it belonged to me I wouldn't say so. 

Maybe because I'm skinny, maybe because she doesn't like me, that stupid Sylvia Saldivar says, "I think it belongs to Rachel." An ugly sweater like that all raggedy and old, but Mrs. Price believes her. Mrs. Price takes the sweater and puts it right on my desk, but when I open my mouth nothing comes out. 

"That's not, I don't, you're not . . . Not mine." I finally say in a little voice that was maybe me when I was four. 

"Of course it's yours," Mrs. Price says. "I remember you wearing it once." Because she's older and the teacher, she's right and I'm not. 

Not mine, not mine, not mine, but Mrs. Price is already turning to page thirty-two, and math problem number four. I don't know why but all of a sudden I'm feeling sick inside, like the part of me that's three wants to come out of my eyes, only I squeeze them shut tight and bite down on my teeth real hard and try to remember today I am eleven, eleven. Mama is making a cake for me for tonight, and when Papa comes home everybody will sing Happy birthday, happy birthday to you. 

But when the sick feeling goes away and I open my eyes, the red sweater's still sitting there like a big red mountain. I move the red sweater to the corner of my desk with my ruler. I move my pencil and books and eraser as far from it as possible. I even move my chair a little to the right. Not mine, not mine, not mine. In my head I'm thinking how long till lunchtime, how long till I can take the red sweater and throw it over the schoolyard fence, or leave it hanging on a parking meter, or bunch it up into a little ball and toss it in the alley. Except when math period ends Mrs. Price says loud and in front of everybody, "Now, Rachel, that's enough," because she sees I've shoved the red sweater to the tippy-tip corner of my desk and it's hanging all over the edge like a waterfall, but I don't care. 

"Rachel," Mrs. Price says. She says it like she's getting mad. "You put that sweater on right now and no more nonsense." 

"But it's not—" 

"Now!" Mrs. Price says. 

This is when I wish I wasn't eleven because all the years inside of me—ten, nine, eight, seven, six, five, four, three, two, and one—are pushing at the back of my eyes when I put one arm through one sleeve of the sweater that smells like cottage cheese, and then the other arm through the other and stand there with my arms apart like if the sweater hurts me and it does, all itchy and full of germs that aren't even mine. That's when everything I've been holding in since this morning, since when Mrs. Price put the sweater on my desk, finally lets go, and all of a sudden I'm crying in front of everybody. I wish I was invisible but I'm not. I'm eleven and it's my birthday today and I'm crying like I'm three in front of everybody. I put my head down on the desk and bury my face in my stupid clown-sweater arms. My face all hot and spit coming out of my mouth because I can't stop the little animal noises from coming out of me until there aren't any more tears left in my eyes, and it's just my body shaking like when you have the hiccups, and my whole head hurts like when you drink milk too fast. 

But the worst part is right before the bell rings for lunch. That stupid Phyllis Lopez, who is even dumber than Sylvia Saldivar, says she remembers the red sweater is hers! I take it off right away and give it to her, only Mrs. Price pretends like everything's okay. 

Today I'm eleven. There's a cake Mama's making for tonight and when Papa comes home from work we'll eat it. There'll be candles and presents and everybody will sing Happy birthday, happy birthday to you, Rachel, only it's too late. 

I'm eleven today. I'm eleven, ten, nine, eight, seven, six, five, four, three, two, and one, but I wish I was one hundred and two. I wish I was anything but eleven, because I want today to be far away already, far away like a runaway balloon, like a tiny o in the sky, so tiny—tiny you have to close your eyes to see it.
	How did the author capture the reader’s attention with her lead?

What does the author mean when she says, “And you are – underneath the year that makes you eleven”?

How does the author compare her different emotions to different ages?

How do the similes in this paragraph help us understand growing older?

Why does the author wish she didn’t only have eleven years rattling inside her?

What do we learn about Rachel’s relationship with Sylvia?

Why do you think Rachel couldn’t speak up for herself?

Have you ever been in a situation where the adult is automatically right and you’re wrong?

Why does the author repeat “not mine” in this paragraph?

She’s repeating not mine again. How is the author feeling?

What do we learn about the author when she shares her plans for the red sweater?

What does she mean that the years inside…are pushing at the back of her eyes?

The author doesn’t just tell us she was crying, she describes it.  How is her description detailed?

Who does the sweater really belong to?  Why do you think she waited to admit it was hers?

Why does Rachel think it’s too late?

How do you think she’ll remember her 11th birthday?  How did she let the reader know her feelings about this day?
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